"~ Lef's Chat ~

The DIt Read'\ng

Framework

(U e
; B O

Part 5 ~ \__ead'mg Read'\ng N

the Prim

ary School
T T D

Ll TS S
s _".,f-é“c-f "_-;r?@f’f’*r =

F
&
N~

 F

b

..........
s




[He ROLE OF HEADTEACHERS
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HEADTEACHERS AND SENIOR STAFT

Headteachers and senior staff are required to:
- believe That all pupils can learn fo read, regardless of
their background, needs, abilities and age, and be z
determined to make this happen

- promote a culture of reading for pleasure, ensuring
That the desire 1o read is at the core of the curriculumm,
- make sure all pupils make sufficient progress 1o
Meet or exceed age-related expectations, including
those who need the most support

- build a feam of expert teachers who know and
understand the processes that underpin learning o
read, and draw on expert training, practice and
coaching to achieve this




HEADTEACHERS AND SENIOR STAF

Headteachers and senior staft are required 10
» ensure that ongoing assessment, including of
pupils progress in phonics, is sufficiently frequent
and detailed fo identify those who begin fo fall
behind, and provide targeted support immediately
» Make sure pupils have access To engaging texts

- involve parents and families in supporting their
children’s reading

+ adopt a rigorous SSP from the start of Reception



SCHOOL LEADERS
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LITERACY LeAD

Schools should appoint a L‘\’remcy
Lead who should:

+ pecome an expert in the school's
chosen phonics programime for
Reception and year 1 and the
programmme for catch up.

+ KNow how 10_assess pupils 1o
'\denﬂfy the appropriate support ( &§/.
what They Need T0 support their
decoding, F\uency or both

+ promote a reading culture




KQY Points:
D ldentity anyone falling
behind qmck\y bt S
2) Extra practice is planned in e
and prioritised '
3) Individual records of

assessment and progress
are Kepft
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Extra practice should:

* De provided by a well-Trained adult:
teacher or teaching assistant

* take place in a quiet place, at a

regu\ar Time every day y

e be a whole school pr'\or'\T\/
e be consistent with the school's SSP
e include activities that secure the
important phonic knowledge and
skill The pupils have not grasped.



The emphasis should be on pupils:
+ consolidating the work Jrhe\/ have a\ready met in
their main class or group phonics session, with
bite-sized steps s0 all of them can achieve success
every da\/

- revising GPCs and filling in their individual
Knowledge gaps of the GPCs They have prev‘\ous\y
been taught but not secured.

+ practising oral blending of spoken sounds 1o
pronounce words

- reading words by saying The sounds and
blending them

- 11 readers of decodable books at the level They
can read should continue until not needed.



VEAR 1 & KSI

M,_\denﬂf\/ POOY Word readers Through 11 reading,
through an S3P diagnostic or by creating K32 nonsense
word lists.

Actions:

Catch up S3P needed for those in K32 that are still at the
very ear\y stages of reading - the person that leads this
must be ﬂ)\\\/ Trained.

AsSsess f’requen’r\y to ensure rapid progress.
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CHILDREN TO MONITOR CLOSELY
h‘. " ‘_ 5 wﬁ %\,{

e Those that failed the phon'\cs check in Year 1
e Children that read very s\ow\y.
* Those with barriers to comprehension

e Lack of background knowledge - build through

WJ’J’% images, context and discussion prior to reading
ok wed, Limited vocabulary - introduce new vocab prior
N x to reading. Focus on tier 2 words. Use images

v, and oral senfence building to support use of
new vocabu\ary (EAL pupils may also require
S support to understand vocabu\ary)
gy ¢ Lack of fluency/ability to gain the gist of' a
L Text- da’\\\/ reading, and use of HiLo texts to
gam readmg m\\es
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SENCO CONSIDERATIONS

Instruction should be accessible to all pup'\\s.

Teachers should:
+ provide them with the skills and knowledge
They need 1o read and spell, b\/ direct
Instruction, progressing systematically with
carem\\y structured, small and cumulative steps

- usSe instructional routines that become
familiar

. prov‘\de materials that limit distraction; are
clear, linear and easy To follow; are age-neuTm\
or age—appmpr'\me and can be adapTed further

- Ensure that specialist provision is made where
Needed eg. use of desktop manipulatives, use of
alfernative communication strategies, use of

low- or high-fech eye gaze strategies.

f@mﬁy et
2000, [My]



SENCO CONSIDERATIONS

Instruction should be accessible o all
pup'\\s

Teaching should:

+ be at a suitable pace for the pupil
because progression through a
programme will be much slower than
for their Typ'\ca\\y developing peers

ffwﬁy et
2000, [My]

. be da'\\y, with we\\—paced, we\\—p\anned
lessons that are engaging and
moﬂva’r‘mg

- Take full account of each pupil's
Individual strengths, weaknesses,
Knowledge and understanding and
profile of needs.
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